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The purpose of orientation is to provide for an exchange of information between the student and the program. During this process the student learns what to expect from the program and also learns what the program expects from him or her. For beginning level students, language tutors or translators should be used to assist the teachers in disseminating important information. The language tutors are employed to meet the needs of the particular populations of students being served.  Students at some programs are asked to come to orientation with a translator.  

While each program will need to design their orientation to meet the needs of the particular population that they serve, there are several components that should be included in every orientation. 
New ESOL student orientation should include the following:

·    Building rapport and confidence (pages 3-5)

Offer food or drink

Smile

Show interest in student 

·    Obtaining student information

Registration form (pages 6-8)

·    Testing for placement

BEST or CASAS

·    Sharing program information

Program funding (pages 9, 12, 13)

Class schedules (pages 10,11)

Program policies


School rules (pages 16-19)


Attendance forms (pages 14, 15)

Program information


School calendar (pages 25-34)


School cancellation (page 24)

·    Setting learner goals (pages 35-55)

·    Determining student learning styles (pages 56-63)

·    Establishing comfort and support through small group activities                                                                             (pages 64-66)

·    Describing student portfolios

·    Establishing learning contracts

Would you like
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coffee?
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     tea?



                                      juice?


Establish rapport.  The purpose of this page is to begin to establish comfort and confidence in the new students. Offering guests something to drink helps to establish a friendly relationship.

Program information informs the student about the program itself. Students need to be given information not just on the location and time of their class, but also on the location and times of other classes in case their circumstances change such that they need to  attend classes at another location. If classes are leveled, information should also be included about advancing from one level to another.  

Assessment. The Basic English Skills Test (BEST) is one of the  designated assessment instruments for students enrolled in English as a Second Language (ESL) programs. The BEST is a performance-based instrument that tests listening comprehension, speaking, reading and writing skills of limited English-speaking adults. It consists of two sections: an Oral Interview and a Literacy Skills Section. There are two forms of the test, B and C, which can be used on an alternating basis.

The Oral Interview Section is a one-on-one interview that includes a series of questions and tasks that simulate life skills such as telling time and asking for directions. It takes about 10-15 minutes to administer and includes reading and writing tasks which serve as a screening device for the Literacy Skills Section. The Oral Section tests four skill areas: listening comprehension, communication, fluency, reading/writing. Students must score 5 on the literacy screen before they can take the Literacy Section.

The Literacy Skills Section focuses on daily reading and writing tasks such as reading clothing and food labels, addressing an envelope, and filling out an application. This section is not timed and can be administered individually or in a group. The key criterion in scoring the literacy section is comprehensibility.

All students should be assessed when they enter an ESL program. The baseline scores will allow a program to place a student according to her or his functional level. 

The Center for Applied Linguistics is currently revising the BEST and is developing a computer assisted version of the test. This computer assisted version will have a bank of test items which will provide for testing higher levels and have multiple versions of the test.

The state of Ohio and the National Reporting System (NRS) use the BEST scores for the Oral Interview and Literacy Skills Sections to provide correlation to the six functional levels. 

Goal setting. John Comings with NCSALL at Harvard has researched why adults leave programs. His observations point to the fact that adult learners leave programs most often because their goals weren't met. Learners need realistic goals setting and a regular review of those goals to aid in retention.
All research, all educational theory, and every list of best practices affirms the importance of goal setting The more clearly articulated the goal, the easier it will be for the learners to measure their progress. By engaging in preparation and planning in relation to a learning goal, students can think about what they need or want to accomplish, how they intend to go about accomplishing it and what they can do immediately to get started on this goal. Preparation and planning are important Equipped for the Future skills that can improve student learning. This orientation contains pages to stimulate thought about where English is used and what needs the learner has for English. 

For a goal setting activity to be truly useful, especially with beginning level ESOL learners, it needs to be integrated into a learning activity which assists learners in understanding the questions being asked of them, and which guides them to reflect on and discover what their authentic needs/goals are. 

One way for the teacher to identify the purpose for learning English for learners with very limited English is for the teacher to show learners pictures and/or photographs of people in a variety of situations in which communication is occurring in American society. Learners can be asked to choose those that are most important to them for learning English. As an alternative, learners may draw their own pictures of situations in which they feel it is most important for them to be able to use English. This information can then be used to determine goals for learning English and to inform curriculum development.

Learning style assessment. There are multiple descriptions of learning styles and systems of assessing them. This manual uses assessments for only the basic three styles – visual, auditory and tactile. Though no learning style indicates greater intelligence than another, some learning styles are better suited to traditional classroom techniques. Advocates of learning styles argue that the solution to reaching the majority of students is not to force students to learn according to traditional techniques, but to make the teaching techniques fit the needs of students
The value of finding out students’ learning styles is twofold. First, this knowledge can be used as an aid to instruction. Secondly, this knowledge may help the learner find and employ ways in which he or she can learn best. 

For example: A student with strong auditory skills may have a remarkable ability to pick up foreign languages by ear, while struggling with texts and workbooks.  This knowledge can direct the teacher into using more audio materials and the learner into using auditory tactics such as repetition, talking aloud, and listening to tape, to assist learning.

Answers to the inventory on page 63: 

Total the number of A responses to the first 8 questions. This is the visual score. 

Total the number of A responses to questions 9-16. This is the auditory score. 

Total the number of A responses to questions 17-24. This is the kinesthetic score. 

A high score in one area indicates that this area is probably your preference for learning. Similar scores in all three areas indicates things can be learned effectively in many different ways.

Establishing comfort and support

This orientation program introduces students to cooperative learning, team activities, and other activities, which may differ greatly from their own learning experiences. Students should be encouraged to share their educational needs and develop camaraderie with other students.
Learning contracts.  Learning contracts make the planning of learning experiences a mutual undertaking between learners and their instructors.  The following steps can be used to help teachers and students develop individually guided education plans.

1. Diagnose your learning needs. A learning needs is the gap between where you are now and where you want to be in regard to a particular set of competencies.  These needs are often identified during the goal setting process.

2. Specify your learning objectives. Translate each of the learning needs identified in Step 1 into learning objectives. The objectives should describe what you plan to learn.  While there can be more than one objective, they should contain incremental steps and be prioritized according to which ones go first. 

3. Specify learning resources and strategies. After listing your objectives, describe how you plan to learn them.  

Example: Objective: To improve my ability to organize my work so that I can accomplish 20 percent more work in a day. Resources & Strategies: 1) find books and articles in the library on how to organize work; 2) find three people to talk to that seem to organize their work efficiently; 3) select the techniques I learn about that seem best for me, and plan one day's work using these techniques.

4. Specify evidence of accomplishment. Describe what evidence you will collect to indicate the degree to which you have achieved each objective.

5. Specify how the evidence will be validated. Decide how the evidence is to be judged. Each criteria will probably be different. After this has been decided, indicate who will judge the evidence.

6. Establish timelines or benchmarks of progress. Contracts need to be very clear in what is expected and when it is expected. As you work on the contract things may change. Revise the contract accordingly.

