TEACHING ADULTS
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Learning strategies are techniques and tools that help us learn.  They are a vital part of communication that needs to be taught as part of instruction.  We need to teach our students how to learn.

We already incorporate many of these learning techniques into classroom activities, such as using visualization as a means to remember vocabulary.  While they may seem commonplace or obvious to us, we cannot assume that our students have had the same learning experiences that we have.  Teach the strategies using their specific names and present them as both learning and communication tools.  When we make learning strategies a part of instruction, we are giving students the means to continue their language education outside of the classroom.  Show students how each of the strategies are directly applicable to reaching their individual goals.

Advance Organization – Prepare for what you are going to learn by focusing on the subject and blocking out distractions.  They may include previewing main ideas or identifying an underlying principle.

a. Use pictures as a focal point for pre-reading.

b. Use cues such as titles, bold print, and topic sentences.

Brainstorm – Work with a group to complete a task, pool information, solve a problem, get feedback, or generate ideas.

a. Have students generate ideas for a theme unit.

b. Assign a question for students to research such as how they could find out the population of their city, or how they could find the address of a local bookstore.

Classify/Group – Put words or ideas into groups.  Grouping creates mental links between words.

a. Help students use mental pictures of a category to remember individual items.

b. Teach new vocabulary in categories.  Name the category so students think of the words in context.

c. Have students categorize ideas-or words to make their own associations.

Compare/Contrast – Use what is already known to create links to new material.

a. How is banking in the United States the same as banking at home?

b. How is banking different from banking at home?

Cooperate – Work with others to solve a problem, locate information, or obtain feedback from peers.

a. Assign a project to a small group in which each student has a specific task.

b. Use peer editing teams for writing projects.

Deduction-induction – Use a rule/make a rule.
a. Use a paragraph to have students make observations about which nouns are capitalized.

b. Teach a verb tense and model usage.

Discovery – Learn while doing.

a. Give students a topic to research and have them report on their findings.

b. Discuss an idiom and read it in a story.

c. Discuss calling a bookstore for information.  Have the students make an actual phone call to a bookstore.

Elaboration of prior knowledge – Draw from prior experiences and background information to relate to new information.

a. Write a topic on the board and have students generate vocabulary they already know about it.

b. Show a picture of an American desert and ask students to talk about deserts in their own country.

c. Discuss a holiday such as Thanksgiving, and compare it to similar holidays in other countries.

Imagery – Use mental images or real pictures to learn new information or think through a process.

a. Create a mental picture of a scene in a book.

b. Remember a grammar or spelling point by “seeing it” in your head.

c. Use graphic organizers and semantic mapping to create an image.

Inferencing – Use information to guess meanings of new items, or predict what information will come next.  Use contextual clues.

a. Show a picture of Mount Vernon and ask if Washington was wealthy or poor.

b. Find the topic sentence of a paragraph and predict what the paragraph will be about.

c. Observe the personal space between two Americans speaking and guess what their relationship is.

Learning style awareness – Use individual combination of learning styles to their advantage.

a. Create lessons that involve multiple learning styles.

b. Discuss ideas about how specific activities work with individual styles.

c. Discuss multiple intelligence information.

Lower anxiety level – Understand that high anxiety levels block the brain from accepting new information.
a. Show pictures of the human brain and how it processes information, including the place where anxiety and fear block high order processing.

b. Reassure students that all students are afraid to speak at first.

c. Discuss the order in which basic language skills are acquired.

d. Use humor to create a relaxed atmosphere.

Modeling – Provide examples of a language function.

a.   Have students practice a conversation on tape for stress and intonation patterns.

b.   Demonstrate the writing process in use.

Note taking – Learn how to use key words, abbreviations, and graphics to record information.

a. Discuss outline format

b. Discuss T-list

Personalize – Compare what you already know with what you are learning to see; how it applies to real life, or to life in a different culture.

a. Compare an American social system to those in other countries, such as dating and marriage customs.

b. When teaching a particular skill or concept, ask students to discuss how they can use it in their daily lives.

Practice – Review, reuse, study.

a. Give students time in class to practice new skills.

b. Brainstorm for ideas about creating opportunities for practice outside the classroom

Questioning for clarification – Ask for help to understand or reinforce what is being learned.

a. Practice basic questions that can be learned by rote.

b. Teach attention-getting devices and appropriate body language.  Model how to ask the right questions to get the answer you are looking for.

Resourcing – Use reference materials to find information.

a. Use a dictionary to learn about a new word.

b. Use a telephone book to locate a number.

c. Create a web site scavenger hunt.

Risk-taking – Encourage students to take chances when learning a language.

a. Create an atmosphere that fosters risk-taking.

b. Discuss situations in which risk-taking was advantageous.

c. Find humor in situations in which risk-taking created a misunderstanding.

Role-playing – Create a scenario for students to act out.

a. Have students act out a written dialogue.

b. Use plays or Reader’s Theater as a classroom activity.

c. Give students a situation to present in which they supply the dialogue.

d. Plan authentic activity with limited or controlled vocabulary where the student can take limited risks to build self-confidence.

Scanning – Read for particular pieces of information such as names, dates, or definitions.

a. Demonstrate how the use of topic sentences, bold face print, etc., can help you narrow in on 

what you are looking for.

b. Ask students if they use scanning in their own language.

Selective attention (listening) – Focus in on selected information.  This may include listening for a particular sound, key word, phrase, ideas, or specific information.

a. Have students listen for the present progressive verb tense in a conversation.

b. Have students listen for the current humidity level in a weather report.
Self-assessment – Learn to objectively evaluate your comprehension and performance.

a. At the end of a class, ask students to tell you what has been covered that day.

b. Create a basic checklist to help students record what they do or don’t understand.  (It can be as simple as asking about their own comprehension level.)

c. Ask students to think about what kinds of activities help they learn.

Self-talk – Use positive thinking to reduce anxiety levels.

a. Give examples of how you use positive thinking in your own life.

b. Model self-encouragement techniques and dialogues.

c. Use appropriate praise in the classroom to motivate students.

Semantic mapping – Use graphic organizers to organize and retain information.

a. Use a story web to diagram a category and its individual items.

b. Have students create their own graphic organizer.

Skimming – Read for the main idea or gist.

a. Discuss what parts of a reading to focus on when skimming.

b. Give timed reading exercises and have students provide the main idea.

c. Have students discuss cues that work for them when skimming.

Study skills – Prepare to study.  This not only includes finding a quiet place to work in, but also techniques for practice and reviewing.

a. Have students considered where and when they study.  Is there something that can be changed or improved upon?

b. Discuss numerous techniques that can be used for study and review, such as writing outlines and using graphic organizers.
Summarizing – Create a summary of what you have learned.
a. Spoken – report about the “gist” of a conversation.

b. Written – write the important points read in a newspaper article.

Test taking – Teach strategies about taking a test.

a. Give students practice in reading directions.

b. Look at various types of test questions to determine what is being asked for.

c. Discuss the process of elimination.
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