ASSESSMENT
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Assessment of student progress can be measured with formal tests such as the BEST, or informal tools such as portfolios.  Informal assessment tools are not statistically normed against a control group, but they are just as valid as formal methods when consistent guidelines are used to collect the information.

While standardized tests may document what a student has learned, portfolio assessment shows what the student can do.  Portfolios become evidence of how a student incorporates newly learned skills in a specific context.  Progress is measured by increasing the number and complexity of these new skills.  There are numerous methods of documenting student progress.  These include:
Teacher-made tests – These are best suited to show mastery of individual skills.

End-of-chapter tests – These document what a student has already learned from a specific text.  Chapter or unit tests are valid only for measuring knowledge from that particular text.

Performance samples – For an assessment portfolio, use examples of work that is typical for that student.  This is different from a showcase portfolio, which features the student’s best work.  You are trying to show how a student is progressing.
Worksheets or homework assignments – These are examples of performance samples that can document progress.

Projects or products with clearly defined performance standards – These are ideal for documenting competency, as they provide concrete evidence of how a student applies new skills to a given task.  One project can be the basis for documenting several skills.  For example, if you assign a student to research a topic and give an oral presentation about, the project might be used to assess and document:

a. reading comprehension

b. writing competencies such as paragraph development, content, or grammar

c. speaking competency

d. pronunciation

Computerized assessment – This can be in the form of:

a. standardized tests taken on a computer

b. computer adaptive tests, in which a computer program selects test questions based on the student’s correct and incorrect answers

c. a project that the student must complete using a computer

Make sure that your activity tests for the targeted skill.  For example, don’t assess a student’s computer skills when you are giving a computerized listening comprehension test.

Audio or video tapes – Although tapes made with the student “on stage” are valid, this may not always be the best way to record student performance.  If you tape an entire group completing an activity, you can easily focus on a particular student when you review the tape.
Student interviews – There are several possibilities for documentation here.

a. The teacher takes notes on the student’s performance—his becomes anecdotal evidence

b. The teacher uses a checklist to document how the student uses a particular skill

c. Audio or video tapes can record the student’s performance

Checklists – The teacher makes up a checklist for various skills.  As each student demonstrates a particular competency, the teacher records it on a checklist.  The checklist may be as simple as yes/no statements.  The teacher needs to use the same criteria to measure all students for this to be valid.

Rubrics or matrices – The teacher makes up a set of scoring guidelines that are used consistently for each student.  The rubric can be as basic as using a checklist, or can be a scale of one to five, for example.  As long as the same standards are applied equally, this can be an effective way to document progress.

Anecdotal records of teacher observations – The teacher records the date when a specific competency is observed, along with a brief description of the activity.

Student evaluations – Students can complete a teacher-generated checklist about their own comprehension and competency.
Student learning logs – This can be a checklist, a form with specific questions, or a student journal.  The student may describe what he/she is able to do, or cite examples of how new skills are used.  The student may also record observations about language learning strategies that have worked, thoughts about language learning, or new skills to be learned.  The main concept here is that students become aware of taking responsibility for their own progress.

Dialogue journals – Students can write questions or comments about their learning for teachers to respond to.  Teachers can write open-ended questions or present topics for the student to consider.  In a dialogue journal, grammatical errors are corrected gently if at all so that the student focuses on communication rather than form.
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